
AP® Language are Composition  

Back to the Lake correlation to the College Board Course Exam and Description 
 
Suggested assessments can be found in the daily instructional plans in the accompanying AP® 

Instructor’s Manual and Test Bank 
 
Overview of Pacing Chart for Unit 1 
Suggested number of days: 15 
Suggested number of readings: 15–20 
Suggested number of writings: 12–15 
•2–3 sentence summary statements; outlines; claims; original paragraphs 
 
Reading 

Essential knowledge 

# of classroom 
periods and 
readings Skill development Suggested assessments 

The rhetorical situation of a 
text collectively refers to 
the exigence, purpose, 
audience, writer, context, 
and message. [RHS-1.A] 
The exigence is the part of 
a rhetorical situation that 
inspires, stimulates, 
provokes, or prompts 
writers to create a text. 
[RHS-1.B] 

2 
Reading Text: “Ain’t 
I a Woman” by 
Sojourner Truth (p. 
633) 
Reading Text: 
“Remarks at Topeka 
School District 
Senior Recognition 
Day” by Michelle 
Obama (p. 643) 
 

Identify and 
describe the 
components of the 
rhetorical 
situation: the 
exigence, 
audience, writer, 
purpose, context, 
and message. [1.A] 

Students compose a 2–3 
sentence summary that 
identifies a writer’s 
exigence. 

The purpose of a text is 
what the writer hopes to 
accomplish with it. Writers 
may have more than one 
purpose in a text. [RHS-1.C] 

1 
Reading Text: The 
Declaration of 
Independence by 
Thomas Jefferson 
(p. 627) 
 

Identify and 
describe the 
components of the 
rhetorical 
situation: the 
exigence, 
audience, purpose, 
context, and 
message. [1.A] 

Students compose a 2–3 
sentence summary that 
identifies 2–3 distinct 
purposes that the writer 
has, and how that purpose 
is a product of a writer’s 
exigence. 

An audience of a text has 
shared as well as individual 

1 Identify and 
describe the 

Students compose a 2–3 
sentence summary that 



beliefs, values, needs, and 
backgrounds. [RHS-1.D] 

Reading Text: The 
Declaration of 
Independence by 
Thomas Jefferson 
 

components of the 
rhetorical 
situation: the 
exigence, 
audience, purpose, 
context, and 
message. [1.A] 

identifies (a) individual and 
shared values within the 
text, and (b) those who 
support and oppose the 
writer’s position. 

Writers create texts within 
a particular context that 
includes the time, place, 
and occasion. [RHS-1.E] 

1 
Reading Text: The 
Declaration of 
Independence by 
Thomas Jefferson 
 

Identify and 
describe the 
components of the 
rhetorical 
situation: the 
exigence, 
audience, purpose, 
context, and 
message. [1.A] 

Students compose a 2-3 
sentence summary that 
identifies how the context 
influences the exigence 
and purpose. 

 
 
Writing 

Essential knowledge 
# of classroom periods 
and readings 

Skill 
development Suggested assessments 

Writers convey their 
positions through one or 
more claims that require a 
defense. [CLE-1.A] 

2 
Reading Text: “Buy That 
Little Girl an Ice Cream 
Cone” by Michael Lewis 
(p. 637) 
Reading Text: 
“Acculturation is Bad for 
Our Health: Eat More 
Nopalitos” by Juana Mora 
(p. 651) 
 

Identify and 
explain 
claims and 
evidence 
within an 
argument. 
[3.A] 

Students compose 2–3 
distinct claims that respond 
to issues raised in their 
reading. 

Writers defend their claims 
with evidence and/or 
reasoning. [CLE-1.B] 

2 
Reading Texts: “Does the 
Government Get to 
Decide What’s a Slur” by 
Ilya Shapiro and Thomas 
A Berry (p. 660) Back to 
the Lake: “Finding Out 

Identify and 
explain 
claims and 
evidence 
within an 
argument. 
[3.A] 

Students support two 
distinct claims with bullet-
pointed lists/outlines that 
rely upon evidence and/or 
reasoning to support their 
claims. 



What’s Been Said about 
Your Topic” (pp. 24–25) 
Reading Texts: “Don’t Let 
My Classmates’ Deaths Be 
in Vain” by Christine 
Yared (p. 620); chapter 3 
of Back to the Lake: 
“Using the Methods 
Taught in This Book in 
Academic Writing” (p. 37) 
 

Types of evidence may 
include facts, anecdotes, 
analogies, statistics, 
examples, details, 
illustrations, expert 
opinions, personal 
observations, personal 
experiences, testimonies, 
or experiments. [CLE-1.C] 

2 
Reading Texts: “Don’t Let 
My Classmates’ Deaths Be 
in Vain” by Christine 
Yared; pages 535 and 607 
of Back to the Lake: 
“Templates for Drafting” 
Reading Text: “Linguistic 
Terrorism” by Gloria 
Anzaldúa (p. 751) 
 

Identify and 
explain 
claims and 
evidence 
within an 
argument. 
[3.A] 

Students revise their 
existing lists to incorporate 
additional evidence. 
Students reflect on how 
additional types of 
evidence enhance their 
arguments. 

Effective claims provoke 
interest and require a 
defense, rather than simply 
stating an obvious, known 
fact that requires no 
defense or justification. 
[CLE-1.D] 

2 
Reading Texts: “The Art 
of Finding” by Clive 
Thompson (p. 691); Back 
to the Lake: “Using Cause 
and Effect” and “Using 
Argument” (pp. 48–51) 
Reading Text: “You’ll 
Never Learn!” by Annie 
Murphy Paul (p. 683) 
 

Develop a 
paragraph 
that includes 
a claim and 
evidence 
supporting 
the claim. 
[4.A] 

Students convert one of 
their outlines above into a 
coherent paragraph—
directed at an opposing 
audience. 

Writers relate source 
material to their own 
argument by syntactically 
embedding particular 
quoted, paraphrased, or 
summarized information 
from one or more sources 

2 
Reading Text: “Take 
Notes with Pen and 
Paper?” by Susan 
Dynarski (p. 695) 
Reading Texts: “The Art 
of Finding” by Clive 

Develop a 
paragraph 
that includes 
a claim and 
evidence 
supporting 

Revise paragraphs above, 
embedding source material 
in a variety of formats. 



into their own ideas. [CLE-
1.E] 

Thompson; “You’ll Never 
Learn!” by Annie Murphy 
Paul; “Take Notes with 
Pen and Paper?” by Susan 
Dynarski 
 

the claim. 
[4.A] 

 
Overview of Pacing Chart for Unit 2 
Suggested number of days: 15 
Suggested number of readings: 12–15 
Suggested number of writings: 12–15 
•outlines, introductions, two paragraph responses (introduction and first body paragraph) 
 
Reading 

Essential knowledge 
# of classroom 
periods and readings 

Skill 
development Suggested assessments 

Writers’ perceptions of an 
audience’s values, beliefs, 
needs, and background 
guide the choices they 
make [RHS-1.F] 

2 
Reading Text: “Have 
a Caltastic Day!” by 
Kurt Streeter (p. 146) 
Reading Text: “An 
American Childhood” 
by Annie Dillard (p. 
169) 
 

• Explain how an 
argument 
demonstrates 
understanding of 
an audience’s 
beliefs, values, or 
needs. [1.B] 
• Demonstrate 
an understanding 
of an audience’s 
beliefs, values, or 
needs. [2.B] 

Students compose outlines 
that identify the 
relationship between 
audience and strategic 
choices. 

To achieve a purpose, 
writers make choices in an 
attempt to relate to an 
intended audience’s 
emotions and values [RHS-
1.G] 

2 
Reading Text: “Tell 
Them about the 
Dream, Martin!” by 
Drew Hansen (p. 175) 
Reading Text: 
“Superhero 
Smackdown” by 
Douglas Wolk (p. 
376) 
 

• Explain how an 
argument 
demonstrates 
understanding of 
an audience’s 
beliefs, values, or 
needs. [1.B] 
• Demonstrate 
an understanding 
of an audience’s 
beliefs, values, or 
needs. [2.B] 

Students compose two 
paragraphs per essay that 
describe the rhetorical 
situation; students 
examine a range of choices 
that authors make. 



Arguments seek to 
persuade or motivate 
action through appeals—
the modes of persuasion 
(i.e., ethos, pathos, logos). 
[RHS-1.H] 

2 
Reading Texts: 
“Superhero 
Smackdown” by 
Douglas Wolk; Back 
to the Lake: “Using 
Comparison and 
Contrast” (pp. 44–
46); introduction to 
chapter 11 in Back to 
the Lake: 
“Comparison and 
Contrast” (p. 345) 
 

• Explain how an 
argument 
demonstrates 
understanding of 
an audience’s 
beliefs, values, or 
needs. [1.B] 
• Demonstrate 
an understanding 
of an audience’s 
beliefs, values, or 
needs. [2.B] 

Students compose two 
paragraphs per essay that 
emphasize how appeals 
interact with other 
strategic choices. 

 
 
Writing 

Essential knowledge 
# of classroom periods 
and readings Skill development Suggested assessments 

Writers use evidence 
strategically and purposefully 
to illustrate, clarify, set a 
mood, exemplify, associate, 
or amplify a point. [CLE-1.F] 

3 
Reading Text: “Grant 
and Lee: A Study in 
Contrasts” by Bruce 
Catton (p. 392) 
Reading Texts: 
Introduction to chapter 
14 (p. 527); selected 
visual images from Back 
to the Lake: “Cause and 
Effect” (pp. 527–41) 
Reading Text: “Why the 
Beaver Should Thank the 
Wolf” by Mary Ellen 
Hannibal (p. 571) 
 

• Identify and 
explain claims and 
evidence within 
an argument. 
[3.A] 
• Develop a 
paragraph that 
includes a claim 
and evidence 
supporting the 
claim. [4.A] 

Students compose an 
introductory and first body 
paragraph that features an 
awareness of audience and 
seeks to clarify or exemplify a 
point. 
Students compose an 
introductory and first body 
paragraph that features an 
awareness of audience and 
seeks to set a mood. 



Strategically selected 
evidence strengthens the 
validity and reasoning of the 
argument, relates to an 
audience’s emotions and 
values, and increases a 
writer’s credibility. [CLE-1.G] 

2 
Reading Text: “Why Are 
Textbooks So 
Expensive?” by Henry L. 
Roediger III (p. 563) 
Reading Text: “Mother 
Tongue” by Amy Tan (p. 
440) 
 

• Identify and 
explain claims and 
evidence within 
an argument. 
[3.A] 
• Develop a 
paragraph that 
includes a claim 
and evidence 
supporting the 
claim. [4.A] 

Students compose an original 
claim with at least one sub-
claim. Students make strategic 
use of evidence to influence 
their audience. 

A thesis is the main, 
overarching claim a writer is 
seeking to defend or prove 
by using reasoning supported 
by evidence. [CLE-1.I] 

2 
Reading Text: “My 
Education, Repossessed” 
by Peter Gerstenzang (p. 
678), Back to the Lake: 
“Templates for Drafting” 
(p. 535 and 607) 
Reading Text: “College 
Graduates Fare Well, 
Even through Recession” 
by Catherine Rampell (p. 
672) 
 

• Identify and 
describe the 
overarching thesis 
of an argument, 
and any indication 
it provides of the 
argument’s 
structure. [3.B] 
• Write a thesis 
statement that 
requires proof or 
defense and that 
may preview the 
structure of the 
argument. [4.B] 

Students demonstrate an 
understanding of both explicit 
and implicit thesis statements 
in different readings. Students 
provide an oral defense of their 
thesis statements. 

    
A writer’s thesis is not 
necessarily a single sentence 
or an explicit statement and 
may require a thorough 
reading of the text to 
identify, but when a thesis is 
directly expressed, it is called 
a thesis statement. [CLE-1.J] 

2 
Reading Text: Pages 64–
69 of Back to the Lake: 
“The Writing Process” 
Reading Text: Back to 
the Lake: “The Parts of 
an Essay” and “Revising” 
(pp. 70–80) 
 

• Identify and 
describe the 
overarching thesis 
of an argument, 
and any indication 
it provides of the 
argument’s 
structure. [3.B] 
• Write a thesis 
statement that 
requires proof or 
defense and that 
may preview the 

Students convert one of their 
outlines above into a coherent 
paragraph—directed at an 
opposing audience. 



structure of the 
argument. [4.B] 

 
Overview of Pacing Chart for Unit 3 
Suggested number of days: 15 
Suggested number of readings: 15–20 
Suggested number of writings: 12–15 
•2–3 sentence summary statements; outlines; claims; original paragraphs 
 
Reading 
 

Essential knowledge 
# of classroom periods 
and readings 

Skill 
development Suggested assessments 

Writers may lead readers 
through a line of reasoning 
and then arrive at a thesis. 
[REO-1.A] 
Writers may express a claim 
and then develop a line of 
reasoning to justify the claim 
[REO-1.B] 
Writers explain their 
reasoning through 
commentary that connects 
chosen evidence to a claim. 
[REO-1.C] 
Commentary explains the 
significance and relevance of 
evidence in relation to the 
line of reasoning [REO-1.D] 

3 
Reading Texts: “How to 
Know If You’re Dead” by 
Mary Roach (p. 489); 
chapter 3 of Back to the 
Lake: “Using the 
Method Taught in This 
Book in Academic 
Writing” (p. 37) 
Reading Text: “How to 
Know If You’re Dead” by 
Mary Roach 
Reading Text: Back to 
the Lake: “Using 
Sources in Your 
Writing” (begin with the 
section “Taking Notes”) 
(pp. 766–89) 
 
 

• Describe the 
line of 
reasoning and 
explain 
whether it 
supports an 
argument’s 
overarching 
thesis. [5.A] 
• Develop a 
line of 
reasoning and 
commentary 
that explains 
it throughout 
an argument. 
[6.A] 

Students analyze the ways 
in which a writer builds to 
an overall claim or begins 
with a claim and support 
that claim later. 
Students utilize different 
methods of commentary 
to work with aligning 
evidence to the claims and 
thesis. 

The sequence of paragraphs 
in a text reveals the 
argument’s line of reasoning. 
[REO-1.E] 

2 
Reading Text: “Well-
Behaved Women 
Seldom Make History” 
by Laurel Thatcher 
Ulrich (p. 285) 

• Identify and 
explain claims 
and evidence 
within an 
argument. 
[3.A] 

Students complete an 
analysis of evidence in 
published paragraphs. 
Students develop original 
paragraphs composed of 



Flaws in a line of reasoning 
may render an argument 
specious or illogical.[REO-1.F] 

Reading Text: “Well-
Behaved Women 
Seldom Make History” 
by Laurel Thatcher 
Ulrich 
 

• Develop a 
paragraph 
that includes 
a claim and 
evidence 
supporting 
the claim [4.A] 

claims and sufficient 
evidence. 

Methods of development are 
common approaches writers 
frequently use to develop 
and organize the reasoning 
of their arguments. A 
method of development 
provides an audience with 
the means to trace a writer’s 
reasoning in an argument. 
[REO-1.G] 
Some typical methods of 
development are narration, 
cause-effect, comparison-
contrast, definition and 
description. [REO-1.H] 
When developing ideas 
through narration, writers 
offer details about real-life 
experiences and offer 
reflections and insights on 
the significance of those 
experiences. [REO-1.I] 
When developing ideas 
through cause-effect, writers 
present a cause, assert 
effects or consequences of 
that cause, or present a 
series of causes and the 
subsequent effect(s). [REO-
1.J] 

3 
Reading Text: “Blue-
Collar Brilliance” by 
Mike Rose (p. 507) 
Reading Text: “More 
Room” by Judith Ortiz 
Cofer (p. 217) 
 

• Recognize 
and explain 
the use of 
methods of 
development 
to accomplish 
a purpose. 
[5.C] 
• Use 
appropriate 
methods of 
development 
to advance an 
argument. 
[6.C] 

Students demonstrate an 
understanding of how 
different methods of 
development are used by 
writers, and then apply 
this new knowledge to 
appropriately advance an 
original argument. 

 
 
 
 
 



 
Writing  
 

Essential 
knowledge 

# of classroom 
periods and readings Skill development Suggested assessments 

Effective use of 
evidence uses 
commentary to 
establish a logical 
relationship 
between the 
evidence and the 
claim it supports. 
[CLE-1.K] 

3 
Reading Text: “The 
Ones Who Walk 
Away from Omelas” 
by Ursula K. Le Guin 
(p. 591) 
Reading Text: “Dog” 
by Richard Russo (p. 
181) 
Reading Text: Back 
to the Lake: “Writing 
Paragraphs” (stop 
before the section 
“Introductory 
Paragraphs”) (pp. 
95–106) 
 

• Identify and explain 
claims and evidence 
within an argument. [3.A] 
• Develop a paragraph 
that includes a claim and 
evidence supporting the 
claim. [4.A]a 

Students compose outlines 
that identify the 
relationship between 
claims and evidence. 

Writers introduce 
source material by 
using commentary 
to properly 
integrate it into 
their line of 
reasoning. [CLE-
1.L] 

2 
Reading Text: 
Chapter 6 of Back to 
the Lake: “Writing 
Paragraphs” (p. 95) 
Reading Text: 
“Where Are You 
From?” by Patricia 
Park (p. 372) 
 

• Identify and explain 
claims and evidence 
within an argument. [3.A] 
• Develop a paragraph 
that includes a claim and 
evidence supporting the 
claim. [4.A] 

Students compose 2–3 
sentence responses to 
introduce source material 
in support of their sub-
claim. 

• Synthesis 
requires 
consideration, 
explanation, and 
integration of 
others’ arguments 
into one’s own 

2 
Reading Text: Back 
to the Lake: 
“Narration” (stop 
before the section 
“Developing a Plot”) 
(pp. 113–23) 

• Identify and explain 
claims and evidence 
within an argument. [3.A] 
• Develop a paragraph 
that includes a claim and 
evidence supporting the 
claim. [4.A] 

Students compose 2–3 
body paragraphs that 
effectively synthesize 
others’ arguments. 



argument. [CLE-
1.M] 
• Writers must 
acknowledge 
words, ideas, 
images, texts, and 
other intellectual 
property of others 
through 
attribution, 
citation, or 
reference. [CLE-
1.N] 

Reading Text: Back 
to the Lake: 
“Definition” (stop 
before the section 
“Using Other 
Methods”) (pp. 465–
75) 
 

 
 
Overview of Pacing Chart for Unit 4 
Suggested number of days: 15 
Suggested number of readings: 13–16 
Suggested number of writings: 12–15 
•2–3 sentence summary statements; outlines; claims; original paragraphs, essays 
 
Reading 
 

Essential knowledge 

# of classroom 
periods and 
readings Skill development Suggested assessments 

The introduction of an 
argument introduces the 
subject and/or writer of 
the argument to the 
audience. An introduction 
may present the 
argument’s thesis. An 
introduction may orient, 
engage, and/or focus the 
audience by presenting 
quotations, intriguing 
statements, anecdotes, 
questions, statistics, data, 
contextualized 

3 
Reading Text: 
“On the Trail of 
the Orchid Child” 
by Wray Herbert 
(p. 425) 
Reading Text: 
“All Seven Deadly 
Sins Committed 
at Church Bake 
Sale,” The Onion 
(p. 269) 
Reading Texts: 
“Guest Etiquette” 
by Amy Sedaris 

• Identify and describe 
components of the 
rhetorical situation: the 
exigence, audience, 
writer, purpose, context, 
and message [1.A] 
• Write introductions 
and conclusions 
appropriate to the 
purpose and context of 
the rhetorical situation. 
[2.A] 

Students compose 
introductions; students 
analyze the way other 
writers develop 
introductions. 



information, or a scenario. 
[RHS.1.I] 

(p. 321); Back to 
the Lake: 
“Process 
Analysis” (pp. 
295–302) 
 

    

Essential knowledge 
# of classroom 
periods Skill development Suggested assessments 

The conclusion of an 
argument brings the 
argument to a unified end. 
A conclusion may present 
the argument’s thesis. A 
conclusion may engage 
and/or focus the audience 
by explaining the 
significance of the 
argument within a broader 
context, making 
connections, calling the 
audience to act, 
suggesting a change in 
behavior or attitude, 
proposing a solution, 
leaving the audience with 
a compelling image, 
explaining implications, 
summarizing the 
argument, or connecting 
to the introduction. 
[RHS.1.J] 

3 
Reading Text: 
“How to Pull an 
All-Nighter” by 
Joshua Piven, 
David Borgenicht, 
and Jennifer 
Worick (p. 330) 
Reading Text: 
“On the Trail of 
the Orchid Child” 
by Wray Herbert 
Reading Text: 
“Hearing Voices” 
by Linda Hogan 
(p. 745) 
 

• Identify and describe 
components of the 
rhetorical situation: the 
exigence, audience, 
writer, purpose, context, 
and message [1.A] 
• Write introductions 
and conclusions 
appropriate to the 
purpose and context of 
the rhetorical situation. 
[2.A] 

Students compose 
conclusions; students 
analyze the way other 
writers develop 
conclusions. 

 
 
 
 
 
 
 
 
 
 



 
Writing 
 

Essential knowledge # of classroom periods Skill development Suggested assessments 

A thesis statement may 
preview the line of 
reasoning of an 
argument. This is not to 
say that a thesis 
statement must list the 
points of an argument, 
aspects to be analyzed, or 
specific evidence to be 
used in an argument. 
[CLE.1.O] 

2 
Reading Text: “Kim 
Wilde” by Marjane 
Satrapi (p. 156) 
Reading Text: “The Veil 
in Persepolis” by 
Stephanie Cawley (p. 
255) 
 

• Identify and describe the 
overarching thesis of an 
argument, and any 
indication it provides of 
the argument’s structure. 
[3.B] 
• Write a thesis statement 
that requires proof or 
defense and that may 
preview the structure of 
the argument. [4.B] 

Students analyze how 
other writers create a 
thesis statement and then 
apply this to their own 
writing. 

Methods of development 
are common approaches 
writers frequently use to 
develop and organize the 
reasoning of their 
arguments. A method of 
development provides an 
audience with the means 
to trace a writer’s 
reasoning in an 
argument. [REO.1.G] 

2 
Reading Text: 
“Hunger” by Roxane 
Gay (p. 141) 
Reading Text: Sonnet 
130 by William 
Shakespeare (p. 399) 
 

• Identify and describe the 
overarching thesis of an 
argument, and any 
indication it provides of 
the argument’s structure. 
[3.B] 
• Write a thesis statement 
that requires proof or 
defense and that may 
preview the structure of 
the argument. [4.B] 

Students compose full 
essays with introduction 
and conclusion and 
complete thesis 
statement. 

When developing ideas 
through comparison-
contrast, writers present 
a category of comparison 
and then examine the 
similarities and/or 
differences between the 
objects of the 
comparison. When 
analyzing similarities 
and/or differences, like 
categories of comparison 
must be used. [REO.1.K] 

2 
Reading Texts: “The 
Danish Way of Life” by 
Jamie Gullen (p. 360); 
Back to the Lake: 
“Templates for 
Drafting,” focusing on 
comparison-contrast 
(p. 355) 
Reading Text: “A 
Zombie Is a Slave 
Forever” by Amy 
Wilentz (p. 497) 
 

• Identify and describe the 
overarching thesis of an 
argument, and any 
indication it provides of 
the argument’s structure. 
[3.B] 
• Write a thesis statement 
that requires proof or 
defense and that may 
preview the structure of 
the argument. [4.B] 

Students compose full 
essays with introduction 
and use 
comparison/contrast as 
the primary method of 
development. 



When developing ideas 
through a definition or 
description, writers relate 
the characteristics, 
features, or sensory 
details of an object or 
idea, sometimes using 
examples or illustrations. 
[REO.1.L] 

3 
Reading Text: “A 
Zombie Is a Slave 
Forever” by Amy 
Wilentz 
Reading Text: “The 
Extraordinary 
Characteristics of 
Dyslexia” by Jack 
Horner (p. 503) 
Reading Text: “Once 
More to the Lake” by E. 
B. White (p. 235) 
 

• Identify and describe the 
overarching thesis of an 
argument, and any 
indication it provides of 
the argument’s structure. 
[3.B] 
• Write a thesis statement 
that requires proof or 
defense and that may 
preview the structure of 
the argument. [4.B] 

Students compose full 
essays with introduction 
and use definition and 
description as the primary 
methods of development. 

 
 
Overview of Pacing Chart for Unit 5 
Suggested number of days: 15 
Suggested number of readings: 13–15 
Suggested number of writings: 10–14 
•outlines, thesis statements, sample paragraphs, full-length essays, revision of earlier essays 
 
Reading 
 

Essential knowledge 
# of classroom periods and 
readings Skill development Suggested assessments 

The body paragraphs 
of a written 
argument make 
claims, support them 
with evidence, and 
provide commentary 
that explains how 
the paragraph 
contributes to the 
reasoning of the 
argument. [REO-1.M] 

3 
Reading Text: “Types of 
Women in Romantic 
Comedies Who Are Not 
Real” by Mindy Kaling (p. 
448) 
Reading Text: “How to 
Jump-Start Your Car When 
the Battery Is Dead” by 
Dave Barry (p. 334) 
Reading Text: “Being 
Country” by Bobbie Ann 
Mason (p. 517) 
 
 

Describe the line of 
reasoning and explain 
whether it supports an 
argument’s overarching 
thesis. [5.A] 
Develop a line of reasoning 
and commentary that 
explains it throughout an 
argument. [6.A] 

Students explain the 
lines of reasoning of 
selected essays. 



Coherence occurs at 
different levels in a 
piece of writing. In a 
sentence, the idea in 
one clause logically 
links to an idea in the 
next. In a paragraph, 
the idea in one 
sentence logically 
links to an idea in the 
next. In a text, the 
ideas in one 
paragraph logically 
link to the ideas in 
the next. [REO.1.N] 

3 
Reading Text: 
“Remembering My 
Childhood on the Continent 
of Africa” by David Sedaris 
(p. 384) 
Reading Text: “Shades of 
Character” by Michelle 
Watson (p. 416); Back to 
the Lake: “Classification” 
(pp. 404–16) 
Reading Text: “A Taste in 
Every Bite” by Chris 
Wiewiora (p. 223) 
 

Develop a line of reasoning 
and commentary that 
explains it throughout an 
argument. [6.A] 
Explain how the organization 
of a text creates unity and 
coherence and reflects a line 
of reasoning. [5.B] 

Students determine a 
writer’s message and 
explain how writers 
achieve coherence 
through analysis of 
selected essays. 

    Transitional 
elements are words 
or other elements 
(phrases, clauses, 
sentences, or 
paragraphs) that 
assist in creating 
coherence among 
sentences, 
paragraphs, or 
sections in a text by 
showing 
relationships among 
ideas. [REO.1.P] 

2 
Reading Text: “On Going 
Home” by Joan Didion (p. 
741) 
 

Explain how the organization 
of a text creates unity and 
coherence and reflects a line 
of reasoning. [5.B] 
Use transitional elements to 
guide the reader through the 
line of reasoning of an 
argument. [6.B] 

Students compose 
multiple-paragraph 
rhetorical analyses, 
making effective use of 
internal and external 
transitions. 

Transitional 
elements can be 
used to introduce 
evidence or to 
indicate its 
relationship to other 
ideas or evidence in 
that paragraph or in 
the text as a whole. 
[REO-1.RQ] 

3 
Reading Texts: “The 
Miseries of My Father” by 
Siddhartha Mukherjee (p. 
585); selected cause-effect 
templates and transitional 
words from Back to the 
Lake: “Cause and Effect” 
(pp. 535; 541–42) 
Reading Text: “Who Owns 
Dr. King’s Words?” by Ellen 
Goodman (p. 737) 

Explain how the organization 
of a text creates unity and 
coherence and reflects a line 
of reasoning. [5.B] 
Use transitional elements to 
guide the reader through the 
line of reasoning of an 
argument. [6.B] 

Students compose 
multiple-paragraph 
rhetorical analyses, 
making effective use of 
internal and external 
transitions. 



Reading Text: from The 
Power of Passion and 
Perseverance by Angela Lee 
Duckworth (p. 702) 
 
 

 
 
Writing 
 

Essential knowledge 

# of classroom 
periods and 
readings Skill development Suggested assessments 

Words have both connotative 
and denotative meanings. [STL-
1.A] 

2 
Reading Text: 
“Liar’s Poker” by 
Michael Lewis (p. 
729) 
Reading Text: 
“Two Mindsets” 
by Carol S. Dweck 
(p. 706) 
 

Explain how word choice, 
comparisons, and syntax 
contribute to the specific 
tone or style of a text. [7.A] 

Students both analyze a 
text and compose 
original paragraphs, 
making strategic choices 
with words. 

Descriptive words, such as 
adjectives and adverbs, not 
only qualify or modify the 
things they describe but also 
convey a perspective toward 
those things. [STL-1.B] 

1 
Reading Text: 
“David and 
Goliath” by 
Malcolm Gladwell 
(p. 719) 
 

Strategically use words, 
comparisons, and syntax to 
convey a specific tone or 
style in an argument [8.A] 

Students both analyze a 
text and compose 
original paragraphs, 
making strategic choices 
descriptive words such 
as adjectives and 
adverbs. 

Precise word choice reduces 
confusion and may help the 
audience perceive the writer’s 
perspective. [STL-1.C] 

1 
Reading Text: 
“Don’t Believe the 
Hype about Grit” 
by Melissa Dahl (p. 
713) 
 

Strategically use words, 
comparisons, and syntax to 
convey a specific tone or 
style in an argument [8.A] 

Students compose full 
essays with strategic 
choices of precise 
words. 

 
 
 



Overview of Pacing Chart for Unit 6 
Suggested number of days: 15 
Suggested number of readings: 8–10 
Suggested number of writings: 8–10 
•outlines, thesis statements, sample paragraphs, full-length essays, revision of earlier essays 
 
Reading 

Essential knowledge 
# of classroom periods 
and readings Skill development Suggested assessments 

When incorporating evidence 
or sources into an argument, 
the strongest arguments 
recognize and acknowledge the 
biases and limitations of the 
material and account for those 
limitations in their reasoning. 
[CLE-1.S] 
A source provides information 
for an argument, and some 
sources are more reliable or 
credible than others. [CLE-1.Q] 
The degree to which a source 
does or does not consider 
other perspectives reflects the 
degree to which that source is 
biased. [CLE-1.T] 

4 
Reading Text: “Don’t 
Believe the Hype about 
Grit” by Melissa Dahl (p. 
713) 
Reading Text: “Takes 
Notes with Pen and 
Paper?” by Susan 
Dynarski (p. 695) 
Reading Text: “The 
Ways We Lie” by 
Stephanie Ericsson (p. 
430) 
Reading Text: “Against 
the Odds: Harry S. 
Truman and the Election 
of 1948” by Dylan 
Borchers (p. 790) 
 

Identify and explain 
claims and evidence 
within an argument. 
[3.A] 
Develop a paragraph 
that includes a claim 
and evidence supporting 
the claim. [4.A] 

Students read multiple 
essays on a given topic 
and synthesize these 
sources in their reading. 

When synthesizing, writers 
draw upon arguments from 
multiple sources, strategically 
select the most relevant 
information, and combine apt 
and specific source material as 
part of their own argument. 
[CLE-1.P] 
Consideration and use of new 
evidence may require revision 
of the thesis statement and/or 
changes to the line of 
reasoning. [CLE-1.U] 

4 
Reading Texts: “College 
May Not Be Worth It 
Anymore” by Ellen 
Ruppel Shell (p. 667); 
“College Graduates Fare 
Well, Even through 
Recession” by Catherine 
Rampell (p. 672) 
Reading Texts: “My 
Education, 
Repossessed” by Peter 
Gerstenzang (p. 678); 

Identify and describe 
the overarching thesis 
of an argument, and any 
indication it provides of 
the argument’s 
structure. [3.B] 
Write a thesis statement 
that requires proof or 
defense and that may 
preview the structure of 
the argument. [4.B] 

Students both analyze 
others’ and compose 
their own synthesized 
arguments. 



A position and a perspective 
are different. Sources may 
have the same position on a 
subject, yet each comes from a 
different perspective based on 
their background, interests, 
and expertise.[CLE-1.R] 

Back to the Lake: 
“Putting in Your Oar: 
Learning the Basic 
Moves of Academic 
Writing” (pp. 24–35) 
Reading Text: “The 
Pawn King” by Sarah 
Maslin (p. 206) 
Reading Text: “Her 
Kind” by Anne Sexton 
(p. 462) 
 

 
 
Writing 
 

Essential knowledge 
# of classroom periods and 
readings Skill development Suggested assessments 

A writer’s tone is the 
writer’s attitude or feeling 
about a subject, conveyed 
through word choice and 
writing style. [STL-1.D] 
Readers infer a writer’s 
tone from the writer’s 
word choice, and especially 
the positive, negative, or 
other connotations of 
those words. [STL-1.E] 

4 
Reading Text: “Black Girl” 
by Ashley Anderson (p. 480) 
Reading Text: “How to 
Raise a Feminist” by 
Chimamanda Ngozi Adichie 
(p. 279) 
Reading Texts: Chapter 2 of 
Back to the Lake: “Putting in 
Your Oar: Learning the Basic 
Moves of Academic 
Writing” (p. 23); Back to the 
Lake: “The Writing Process” 
(pp. 61–80) 
Reading Text: “Street 
Vendors: Harvest of 
Dreams” by Ana Pacheco (p. 
273) 
 

Explain how word 
choice, comparisons, 
and syntax contribute to 
the specific tone or style 
of a text. [7.A] 

Students revise 
previously written work 
with attention to word 
choice and tone. 

A writer’s shifts in tone 
from one part of a text to 
another may suggest the 

3 
Reading Texts: 
“Acculturation Is Bad for 

Strategically use words, 
comparisons, and syntax 
to convey a specific tone 

Students develop 
original writing to 



writer’s qualification, 
refinement, or 
reconsideration of their 
perspective on a subject. 
[STL-1.F[ 

Our Health: Eat More 
Nopalitos” by Juana Mora 
(p. 651); “Linguistic 
Terrorism” by Gloria 
Anzaldúa (p. 751) 
Reading Texts: Chapter 2 of 
Back to the Lake: “Putting in 
Your Oar: Learning the Basic 
Moves of Academic 
Writing”; pages 61–80 of 
Back to the Lake: “The 
Writing Process” 
 

or style in an argument 
[8.A] 

communicate shifts in 
purpose and tone. 

 
 
Overview of Pacing Chart for Unit 7 
Suggested number of days: 15 
Suggested number of readings: 10–15 
Suggested number of writings: 8–12 
•outlines, thesis statements, sample paragraphs, full-length essays, revision of earlier essays 
 
Reading 
 

Essential knowledge 
# of classroom 
periods and readings Skill development Suggested assessments 

The introduction of an 
argument introduces the 
subject and/or writer of the 
argument to the audience. An 
introduction may present the 
argument’s thesis. An 
introduction may orient, 
engage, and/or focus the 
audience by presenting 
quotations, intriguing 
statements, anecdotes, 
questions, statistics, data, 
contextualized information, or 
a scenario. [RHS.1.I] 
The conclusion of an 
argument brings the 

4 
Reading Text: “How 
Reading Changed My 
Life” by Anna 
Quindlen (p. 18) 
Reading Text: “An 
Outbreak of the 
Irrational” by Sarah 
Dzubay (p. 31) 
Reading Text: 
“Reading, Writing, 
and Able” by Zoe 
Shewer—first, second, 
and final drafts (p. 74) 

Identify and describe 
components of the 
rhetorical situation: the 
exigence, audience, writer, 
purpose, context and 
message. [1.A] 
Write introductions and 
conclusions appropriate to 
the purpose and context 
of the rhetorical situation. 
[2.A] 

Students read multiple 
essays on a given topic and 
develop partial and full-
length rhetorical analysis 
essays. 



argument to a unified end. A 
conclusion may present the 
argument’s thesis. A 
conclusion may engage 
and/or focus the audience by 
explaining the significance of 
the argument within a 
broader context, making 
connections, calling the 
audience to act, suggesting a 
change in behavior or 
attitude, proposing a solution, 
leaving the audience with a 
compelling image, explaining 
implications, summarizing the 
argument, or connecting to 
the introduction. [RHS-1.J] 

Reading Text: “The 
Wedding Carriage” by 
Sneha Saha (p. 131) 
 

A lack of understanding of the 
complexities of a subject or an 
issue can lead to 
oversimplification or 
generalizations. [CLE-1.V] 
Because arguments are 
usually part of an ongoing 
discourse, effective 
arguments often avoid 
expressing claims, reasoning, 
and evidence in absolute 
terms. [CLE-1.W] 

2 
Reading Text: “A 
Circle of Grief” by Jill 
Leovy (p. 229) 
Reading Text: Back to 
the Lake: “Writing 
Paragraphs” (stop 
before the section 
“Introductory 
Paragraphs”) (pp. 96–
106) 
 

Explain ways claims are 
qualified through 
modifiers, 
counterarguments, and 
alternative perspectives. 
[3.C] 

Students analyze the ways 
writers develop complexity 
in their argument. 

Modifiers—including words, 
phrases, or clauses—qualify, 
clarify, or specify information 
about the thing with which 
they are associated. To reduce 
ambiguity, modifiers should 
be placed closest to the word, 
phrase, or clause that they are 
meant to modify. [STL-1.S] 
Writers may strategically use 
words, phrases, and clauses as 
modifiers to qualify of limit 

3 
Reading Text: “Liar’s 
Poker” by Michael 
Lewis (p. 729) 
Reading Text: Chapter 
5 of Back to the Lake: 
“Writing and Editing 
Sentences” (p. 85) 
Reading Text: 
“Squirrel Power!” by 
Jon Mooallem (p. 577) 
 

Qualify a claim using 
modifiers, 
counterarguments, or 
alternative perspectives. 
[4.C] 

Students develop original 
claims and sub-claims 
using modifying language. 



the scope of an argument. 
[CLE-1.X] 

 
Writing 
 

Essential knowledge 
# of classroom 
periods and readings Skill development Suggested assessments 

Writers express ideas in 
sentences. Sentences are 
made up of clauses, at least 
one of which must be 
independent. [STL-1.G] 
The arrangement of sentences 
in a text can emphasize 
particular ideas. [STL-1.H] 
Subordination and 
coordination are used to 
express the intended 
relationship between ideas in 
a sentence. [STL-1.I] 
The arrangement of clauses, 
phrases, and words in a 
sentence can emphasize 
ideas. [STL-1.L] 

3 
Reading Text: 
Introduction to 
chapter 7 of Back to 
the Lake: “Narration” 
(pp. 114–30; stop 
before the “Student 
Example”)  
Reading Text: “This 
Little Piggy Didn’t Go 
to Market” by Verena 
Dobnik (p. 265) 
Reading Text: “This 
Little Piggy Didn’t Go 
to Market” by Verena 
Dobnik 
 

Explain how writers 
create, combine, and place 
independent and 
dependent clauses to 
show relationships 
between and among ideas. 
[7.B] 
Write sentences that 
clearly convey ideas and 
arguments. [8.B] 

Students develop original 
writings with application 
of stylistically diverse 
choices. 

Grammar and mechanics that 
follow established 
conventions or language 
enable clear communication. 
[STL-1.M] 
Writers use punctuation 
strategically to demonstrate 
the relationships among ideas 
in a sentence. [STL-1.N] 
Punctuation (commas, colons, 
semicolons, dashes, hyphens, 
parentheses, quotation marks, 
or end marks) advances a 
writer’s purpose by clarifying, 
organizing, emphasizing, 
indicating purpose, 

3 
Reading Texts: “Don’t 
Believe the Hype 
about Grit” by Melissa 
Dahl (p. 713); “David 
and Goliath” by 
Malcolm Gladwell (p. 
719) 
Reading Text: Excerpt 
from The Power of 
Passion and 
Perseverance by 
Angela Lee Duckworth 
(p. 702) 
Reading Text: Chapter 
3 of Back to the Lake: 

Explain how grammar and 
mechanics contribute to 
the clarity and 
effectiveness of an 
argument. [7.C] 
Use established 
conventions of grammar 
and mechanics to 
communicate clearly and 
effectively. [8.C] 

Students develop original 
writing to communicate 
shifts in purpose and tone. 



supplementing information, 
or contributing to tone. [STL-
1.O] 
Some design features, such as 
italics or boldface, create 
emphasis. [STL-1.P] 

“Using the Methods 
Taught in this Book in 
Academic Writing” (p. 
37) 
 

 
 
Overview of Pacing Chart for Unit 8 
Suggested number of days: 15 
Suggested number of readings: 10–12 
Suggested number of writings: 6–10 
•outlines, thesis statements, sample paragraphs, full-length essays, revision of earlier essays 
 
 
Reading and Writing 
 

Essential knowledge 
# of classroom periods 
and readings Skill development Suggested assessments 

Writers may make 
comparisons (e.g., similes, 
metaphors, analogies, or 
anecdotes) in an attempt to 
relate to an audience. 
Effective comparisons must 
be shared and understood 
by the audience to advance 
the writer’s purpose. [RHS-
1.K] 
Writers’ choices regarding 
syntax and diction influence 
how the writer is perceived 
by au audience and may 
influence the degree to 
which an audience accepts 
an argument. [RHS-1.L] 
Word choice may reflect 
writers’ biases and may 
affect their credibility with a 
particular audience. [RHS-
1.M] 

4 
Reading Text: “Between 
You & Me” by Mary 
Norris (p. 755) 
Reading Texts: 
“Between You & Me” by 
Mary Norris; Back to the 
Lake: “Revising”; 
“Editing and 
Proofreading” (pp. 72–
84) 
Reading Text: “But 
What Do You Mean?” 
by Deborah Tannen (p. 
454) 
Reading Texts: “But 
What Do You Mean?” 
by Deborah Tannen; 
templates from 
chapters 11 and 12 of 
Back to the Lake: 
“Comparison and 

Explain how an argument 
demonstrates 
understanding of an 
audience’s beliefs, values, 
or needs. [1.B] 
Demonstrate an 
understanding of an 
audience’s beliefs, values, 
or needs. [2.B] 

Students read multiple 
essays on a given topic and 
develop partial- and full-
length rhetorical analysis 
essays. 



Contrast” and 
“Classification” (pp. 355 
and 409) 
 

A writer’s style is made up 
of the mix of word choice, 
syntax, and conventions 
employed by that writer. 
[STL-1.Q] 
Writers may signal a 
complex or ironic 
perspective through stylistic 
choices. Irony may emerge 
from the differences 
between an argument and 
the readers’ expectations of 
values. [STL-1.R] 

4 
Reading Text: “The 
Long Haul” by Finn 
Murphy (p. 325) 
Reading Text: “The 
Other Wes Moore” by 
Wes Moore (p. 367) 
Reading Texts: Three 
images from Back to the 
Lake: “Comparison and 
Contrast” (pp. 347, 
379–80) 
Reading Text: Back to 
the Lake: “Using 
Sources in Your Writing” 
(pp. 772–81) 
 

Explain how word choice, 
comparisons, and syntax 
contribute the specific 
tone or style of a text. 
[7.A] 
Strategically use words, 
comparisons, and syntax 
to convey a specific tone 
or style in an argument. 
[8.A] 

 

Writers frequently use 
coordination to illustrate a 
balance or equality between 
ideas. [STL-1.J] 
Writers frequently use 
subordination to illustrate 
an imbalance or inequality 
between ideas. [STL.1.K] 

4 
Reading Text: 
“Remembering My 
Childhood on the 
Continent of Africa” by 
David Sedaris (p. 384) 
Reading Texts: from 
chapter 15 of Back to 
the Lake: “Argument” 
(pp. 617–19) 
Reading Texts: “Mother 
Tongue” by Amy Tan (p. 
440); “Between You & 
Me” by Mary Norris (p. 
755) 
Reading Text: “But 
What Do You Mean?” 
by Deborah Tannen (p. 
454) 
 

Explain how writers 
create, combine, and place 
independent and 
dependent clauses to 
show relationships 
between and among ideas. 
[7.B] 
Write sentences that 
clearly convey ideas and 
arguments. [8.B] 

Students develop complex 
claims that use 
coordination and 
subordination. 



Modifiers—including words, 
phrases, or clauses—qualify, 
clarify, or specify 
information about the thing 
with which they are 
associated. To reduce 
ambiguity, modifiers should 
be placed closest to the 
word, phrase, or clause that 
they are meant to modify. 
[STL-1.S] 
Parenthetical elements—
though not essential to 
understanding what they 
are describing—interrupt 
sentences to provide 
additional information that 
may address an audience’s 
needs and/or advance a 
writer’s purpose. [STL.1.T] 

3 
Reading Text: “Black 
Girl” by Ashley 
Anderson (p. 480) 
Reading Text: “Street 
Vendors” by Ana 
Pacheco (p. 273) 
Reading Text: Back to 
the Lake: “Editing for 
Common Errors in 
Arguments” (pp. 617–
18) 
 

Explain how writers 
create, combine, and place 
independent and 
dependent clauses to 
show relationships 
between and among ideas. 
[7.B] 
Write sentences that 
clearly convey ideas and 
arguments. [8.B] 

Students demonstrate 
sophistication in prose 
style to respond to 
multiple audiences 
simultaneously. 

 
 
Overview of Pacing Chart for Unit 9 
Suggested number of days: 15 
Suggested number of readings: 4–8 
Suggested number of writings: 3–4 
•outlines, thesis statements, sample paragraphs, full-length essays, revision of earlier essays 
 
Reading and Writing 
 
 

Essential Knowledge 
# of classroom periods 
and readings Skill development Suggested assessments 

Effectively entering into an 
ongoing conversation about 
a subject means engaging 
the perspectives that have 
already been considered 
and argued about. [CLE-1.Y] 
Evidence and sources will 
either support, 

3 
Reading Text: “You’ll 
Never Learn!” by Annie 
Murphy Paul (p. 683) 
Reading Text: “The Art 
of Finding” by Clive 
Thompson (p. 691) 

Explain ways claims are 
qualified through 
modifiers, 
counterarguments, and 
alternative perspectives. 
[3.C] 

Students read multiple 
essays on a given topic and 
develop partial- and full-
length rhetorical analysis 
essays. 



complement, or contradict a 
writer’s thesis. [CLE-1.Z] 

Reading Text: “Take 
Notes with Pen and 
Paper?” by Susan 
Dynarski (p. 695) 
 

Writers enhance their 
credibility when they refute, 
rebut, or concede opposing 
arguments and 
contradictory evidence. 
[CLE-1.AA] 
When writers concede, they 
accept all or a portion of a 
competing position or claim 
as correct, agree that the 
competing position or claim 
is correct under a different 
set of circumstances, or 
acknowledge the limitations 
of their own argument. 
[CLE-1.AB] 

4 
Reading Text: Back to 
the Lake: “Argument” 
(pp. 606–16) 
Reading Texts: Back to 
the Lake: “Using 
Sources in Your Writing” 
(pp. 772–81); original 
research 
Reading Texts: Back to 
the Lake: “Using 
Sources in Your Writing” 
(pp. 782–99); original 
research on digital 
technology 
Reading Text: 
“Acculturation Is Bad 
for Our Health: Eat 
More Nopalitos” by 
Juana Mora (p. 651) 
 

Qualify a claim using 
modifiers, 
counterarguments, or 
alternative perspectives 
[4.C] 

Stage 1 of a multi-layered 
synthesis project. 

When writers rebut, they 
offer a contrasting 
perspective on an argument 
and its evidence or provide 
alternative evidence to 
propose that all or a portion 
of a competing position or 
claim is invalid. [CLE-1.AC] 

4 
Reading Text: 
“Linguistic Terrorism” 
by Gloria Anzaldúa (p. 
751) 
Reading Text: “More 
Room” by Judith Ortiz 
Cofer (p. 217) 
Reading Text: “Ain’t I a 
Woman” by Sojourner 
Truth (p. 633) 
Reading Text: “Remarks 
at Topeka School 
District Senior 
Recognition Day” by 

Qualify a claim using 
modifiers, 
counterarguments, or 
alternative perspectives. 
[4.C] 

Stage 2 of a multi-layered 
synthesis project. 



Michelle Obama (p. 
643) 
 

When writers refute, they 
demonstrate, using 
evidence, that all or a 
portion of a competing 
position or claim is invalid. 
[CLE-1.AD] 
Transitions may be used to 
introduce 
counterarguments. [CLE-
1.AE] 
Not all arguments explicitly 
address a counterargument. 
[CLE-1.AF] 

4 
Reading Text: “Dear 
Ijeawele” by 
Chimamanda Ngozi 
Adichie 
Reading Text: “Hearing 
Voices” by Linda Hogan 
(p. 745) 
 

Qualify a claim using 
modifiers, 
counterarguments, or 
alternative perspectives. 
[4.C] 

Stages 3 and 4 of a multi-
layered synthesis project. 

 


